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Research Purpose and Design 

This study, conducted during the 2017-2018 academic year, was designed to provide Winchester Thurston 
School (WT) in Pittsburgh, Pennsylvania with evidence-grounded insight on the implementation of City as Our 
Campus that could support both internal continuous improvement efforts and produce documentation of 
critical program components to support communication with external audiences.  

To realize this goal, two questions guided the inquiry: 

1. What are the core components of the City as Our Campus model and what resources are needed to 
enact the model? 

2. What are the core programmatic values and implementation qualities that guide the model? 

To obtain a holistic understanding of City as Our Campus, the study drew on a variety of sources that provided 
robust information from multiple stakeholder perspectives. Sources included interviews with Winchester 
Thurston administrators, teachers, and external partners; focus groups with students; a faculty survey; and 
program documents. Deeper examination of six City as Our Campus experiences (this study’s focal projects) 
provided detailed information about the implementation and design of the program.    
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Intended Outcomes  ɛ
Community-based learning initiatives, like City as Our Campus, often have a variety of core purposes. Through 
various data sources, this study identified four key outcome domains for Winchester Thurston School.  

This study also confirmed that Winchester Thurston’s  intended goals for the program were aligned with 
stakeholders’ perceptions of the program.   
 

Student Learning and Engagement  
Across data sources, a range of core goals for students emerged and coalesced around three distinct 
competency areas: 
 
Developing Active and Engaged Community Members 

ǒ Building students’ civic awareness and connectedness by broadening their sense of the resources and 
activity available in Pittsburgh. 

ǒ Developing students as agents of change within their communities with a corresponding sense of 
responsibility for the world around them.  

ǒ Instilling a sense of humility in students and the ability to consider, value, and understand the 
perspective of others.  

 
Building Skills to be Productive and Successful  

ǒ Developing students’ sense of identity by helping them gain a better understanding of themselves and 
others through connections with the community and issues around them.  

ǒ Supporting students’ comfort and familiarity with people from diverse backgrounds and situations.  
ǒ Growing positive Habits of Mind, like persistence, listening with empathy, thinking flexibly, taking 

responsible risks, etc. 
ǒ Advancing students’ 21st Century Skills, like critical thinking, creativity, collaboration, 

communication, flexibility, etc. 
 

Ensuring Academic Preparedness 
ǒ Developing content knowledge in ways that 

allow students to connect to real-world 
applications and see the value of the 
knowledge in context.  

ǒ Building critical process skills that are used 
within disciplines to generate and/or apply 
content knowledge.  

ǒ Exposure to and familiarity with critical tools 
and resources that are often central to 
engagement in specific career fields.  

 

   

 

2 

 



 

Teacher Development 
Another outcome of City as Our Campus reported within the data was providing growth opportunities for WT 
teachers. The development opportunities tended to center around: 

ǒ Expanding teacher knowledge and skills by broadening and stretching their access to resources and 
expertise, which often supports their learning alongside the students.  

ǒ Shifting  teachers’ practice to serve in a facilitation role rather than a more traditional expert role to 
foreground the process of learning rather than only the disciplinary content.  

ǒ Strengthening teachers’ sense of of professionalism and empowerment.  
 

School Goals  
The data also suggested that City as Our Campus has outcomes intended to advance broader school goals 
beyond those that directly apply to students and teachers.  

ǒ Enacting of Winchester Thurston’s Mission, credo, and core values, especially in relation to character 
development.  

ǒ Providing Winchester Thurston with a unique identity and a way to differentiate itself from other 
schools.  

 

Community Conditions 
Of all the intended outcomes, impact on the community condition is the most nascent based on the data 
collected in this study. Although City as Our Campus helps to make connections to the community and 
explores issues impacting the community, much of the focus of the program is on the opportunities for 
student learning at Winchester Thurston. Interviews with both administrators and teachers surfaced a desire 
to strengthen this focus to increase the community impact.  
 

 
Activity: Intended Outcomesɛ
How does community-based learning align with your school’s mission?

 

 
 
 

What goals/outcomes do you hope to achieve through community-based learning? 
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